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ABSTRACT 


The  goal  of  this  study  was  to  isolate  psychological,  educational 
and  demographic  dimensions  related  to  persistence  at  Grant  MacEwan 
Community  College. 

137  freshmen  from  the  Fall  of  1975  completed  the  Student 
Entrance  Questionnaire,  consisting  of  items  ranging  from  demographic 
to  educational  attitude  in  content,  as  well  as  the  Fundamental  Inter¬ 
personal  Relations  Orientation-Behavior  (FIRO-B),  a  measure  of 
expressed  and  desired  social  integration.  College  records  were 
monitored  over  a  period  of  four  years  in  order  to  classify  students 
as  persisters  or  nonpersi s ters .  122  students  from  this  initial  sample 

were  contacted  in  the  Spring  of  1979  and  asked  to  complete  the  items 
from  the  first  four  scales  of  the  Omnibus  Personality  Inventory  (OPI) 
to  obtain  a  measure  of  academic  orientation.  There  was  a  40%  response 
rate. 

Data  were  subjected  to  t  tests  for  significance  of  difference 
between  independent  samples.  Results  indicated  that  there  were  signi¬ 
ficant  differences  between  the  two  groups.  When  both  sexes  were 
included,  educational  attitude  and  psychological  factors  were  the 
best  di scrimi nators .  When  the  two  groups  were  divided  on  the  basis 
of  sex,  significance  of  difference  was  reported  on  demographic 
variables  in  addition  to  educational  and  psychological  items. 

These  findings  are  seen  as  suggesting  that  psychological  and 
educational  attitude  variables  can  differentiate  persister  from  non- 
persister  college  freshmen  of  both  sexes  while  demographic  variables 
have  some  power  in  discriminating  groups  of  the  same  sex. 
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CHAPTER  ONE 


THE  PROBLEM 

In  A  Future  of  Choices,  Worth  (1972)  predicts:  "Higher  education, 
which  presently  embraces  colleges,  institutions,  and  universities, 
will  be  required  to  play  a  more  significant  role  in  the  lives  of  a 
greater  number  of  Albertans  than  it  has  in  the  past.  Alberta,  like 
Canada  and  other  western  countries,  appears  to  be  in  an  intermediary 
and  critical  period  between  elistist  and  mass  higher  education  (p.55)." 

As  Worth  (1972)  predicts,  the  seventies  saw  an  increase  in  the 
number  of  persons  who  applied  for  post-secondary  education.  Conversely, 
the  seventies  also  saw  a  period  of  no  growth,  or  constraint  in  many 
of  Alberta's  institutions  of  higher  learning.  Thus,  many  institutions 
are  forced  into  implementing  selection  procedures,  curtailing  the 
availability  of  higher  education. 

With  the  close  of  this  decade  at  hand,  forecasts  for  future  growth 
among  some  of  Alberta's  post-secondary  system  are  dismal.  Institutions, 
in  these  times  of  financial  exigency,  seek  to  stretch  the  educational 
dol 1 ar. 

Thus,  one  of  the  issues  institutions  are  addressing,  in  search 
of  a  solution  is  attrition. 

One  need  not  be  a  financial  expert  or  closely  connected  to  the 
economics  of  higher  education  to  realize  the  paramount  losses  inherent 
in  a  high  attrition  rate.  Not  only  do  students  who  register  and  fail 
to  remain  in  attendance  reduce  the  number  of  full  time  equivalents 
upon  which  government  grants  are  based,  but  they  also  waste  time, 
energy,  and  financial  resources  the  institution  expends  in  teaching. 
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counselling,  and  record  maintenance. 

Equally,  if  not  even  more  critical,  are  the  losses  experienced  by 
the  student  who  drops  out.  Wenc  (1977)  estimates  that  40  to  50  per 
cent  of  all  freshmen  dropout  of  higher  education  entirely.  Finan¬ 
cially,  this  often  involves  a  substantial  cost  to  the  student  in 
lost  earnings  potential  and  immediate  costs  which  may  include  the 
repayment  of  a  student  loan.  Furthermore,  the  personal  losses  exper¬ 
ienced  by  many  students  are  often  more  devastating  and  enduring.  A 
sense  of  failure,  frustration  and  bitterness  are  common  to  those  who 
perceive  post-secondary  education  unsuited  and  often  insensitive  to  their 
needs  and  skills.  For  these  students,  to  know  what  one's  chance  of 
persisting  is,  would  be  invaluable.  Astin  (1975)  attempts  to  develop 
such  an  equation. 

For  a  society  with  scant  monetary  resources  and  a  burgeoning 
unemployed  population  of  18  to  24  year  olds,  post-secondary  attrition 
is  burdensome.  Although  vocational  is  cited  as  the  primary  motive  for 
entering  the  post-secondary  non-university  system  (Bosetti ,  1972), 
many  who  pursue  such  goals  leave  without  their  realization. 

Cognizant  of  the  hardships  attrition  creates  for  student,  insti¬ 
tution  and  society,  it  is  of  little  surprise  to  discover  hundreds  of 
reports  on  student  attrition  in  educational  and  psychological  literature. 
In  fact,  students  who  do  not  persist  at  post-secondary  education  have 
been  of  constant  concern  of  educators  for  decades. 

Community  colleges  in  the  United  States  and  Canada  have  in  common 
the  problem  of  a  very  high  droupout  rate.  Similar  to  national  averages. 
Grant  MacEwan  Community  College,  Edmonton,  Alberta,  reports  an 
attrition  rate  of  55%  (Wilson,  1975). 
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To  safeguard  the  future  of  those  students  who  elect  to  attend  this 
institution  as  well  as  the  very  future  of  the  institution  itself, 
characteristics  that  differentiate  the  student  with  high  dropout 
potential  and  the  student  with  high  persistence  potential  should  be 
identified  in  order  to  understand  and  reduce  attrition.  Research 
(Boshier,  1972;  McIntosh,  1974;  MacMillan,  1973)  has  shown  that  early 
identification  of  and  implementation  of  programs  for  potential  drop¬ 
outs  significantly  reduce  attrition  rates. 

The  goal  of  this  study  is  to  isolate  psychological,  educational 
and  demographic  dimensions  related  to  nonpersistence  at  Grant  MacEwan 
Community  College.  Hopefully  these  measures  will  help  identify  poten¬ 
tial  dropouts  and  thus  preventive  measures  for  the  individual  could  be 
attempted  and  more  efficient  use  of  existent  resources  could  be 
effected. 

To  actualize  the  goal  of  this  study,  137  freshmen  who  registered 
at  Grant  MacEwan  Community  College  in  the  Fall  of  1975  completed  the 
Student  Entrance  Questionnaire  consisting  of  65  items  ranging  from 
demographic  to  educational  attitude  in  content,  as  well  as  the  FIRO-B, 
a  measure  of  expressed  and  desired  social  integration.  College  records 
were  monitored  over  a  period  of  four  years  in  order  to  classify  students 
as  persister  or  nonpersi ster.  Of  the  137  students,  80  were  later 
classified  as  persisters  and  57  as  nonpersi sters. 

Additionally,  122  students  from  this  initial  sample  were  contacted 
in  the  Spring  of  1979  by  letter  and  asked  to  complete  items  from  the 
first  four  scales  of  the  OPI,  the  primary  components  of  the  intellectual 
disposition  category,  in  order  to  obtain  a  measure  of  academic 
orientation.  There  was  a  40%  response  rate. 
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CHAPTER  TWO 


LITERATURE  REVIEW 

If  there  is  a  single  unifying  feature  in  the  problem  of  attrition 
in  institutions  of  higher  learning,  it  is  one  of  concern  shared  by 
educators,  administrators,  researchers,  and  students  alike.  Beyond 
this  link  of  concern,  the  equivocal  nature  of  this  phenomenon  has  led 
to  varying  approaches  in  its  study.  The  amount  of  research  on  college 
attrition  might  suggest  that  much  is  known;  however,  questions  remain 
unanswered  and  discord  among  researchers  waits  unresolved. 

Categories  of  Research 

The  magnitude  of  attrition  research  is  simplified  by  the  use  of 
categories.  While  arguments  abound  for  the  use  of  others  (Spady,  1970), 
the  four  categories  Knowell  (cited  in  Spady,  1970)  proposes  provide 
not  only  convenience  but  a  chronological  perspective  for  dropout  studies. 
The  four  categories  of  the  investigations  are:  census  studies,  which 
attempt  to  document  the  magnitude  of  attrition,  and  transfer  rates 
within  or  across  institutions;  autopsy  studies,  which  seek  self-reported 
reasons  for  students  leaving  school;  case  studies,  which  generally 
involve  long-term  follow-ups  of  students  initially  regarded  as  potential 
risks  at  the  time  of  admission;  and  predictive  studies  which  utilize  a 
range  of  admission  variables  to  generate  prediction  equations  for  a 
variety  of  college  'success'  measures  (Spady,  1970,  p.65). 

Initial  dropout  research,  primarily  of  the  census  variety,  has 
provided  a  data  base  on  which  later  inquiries  were  founded.  It  pro¬ 
vided  the  facts:  college  dropout  rates  are  high,  the  term  dropout 
must  be  specifically  defined,  the  freshman  dropout  is  the  greatest. 


4 


' 

- 


The  second  category  of  studies,  provide  post  hoc  explanations  for 
dropping  out.  However,  Astin  (1975)  cautions:  "to  accept  these 
interpretations  at  face  value  is  a  questionable  practice,  considering 
the  complexity  of  the  dropout  phenomenon  and  the  natural  tendency  of 
persons  to  rationalize  behavior  which  might  be  regarded  by  others  as 
evidence  of  failure  (p.14)."  Students  often  cite  socially  acceptable 
reasons  such  as  financial  problems  and  boredom  with  courses  (Astin, 
1975;  Spady,  1970;  Wenc,  1977).  The  last  two  categories  of  research 
are  thus  the  most  useful  in  the  prediction  and  prevention  of  attrition 

Much  time  has  been  devoted  to  the  inadequacy  of  attrition  study 
designs.  Astin  (1975)  states  the  principal  deficiency  is  the  lack  of 
longi tutindal  design  and  the  use  of  only  one  or  a  limited  number  of 
institutions.  Further  criticism  is  directed  at  dropout  investigations 
in  that  there  is  a  lack  of  theory-based  research  (Spady,  1970;  Tinto, 
1975).  Spady  (1970,  1971)  and  Tinto  (1975)  who  provide  representative 
surveys  of  the  literature  conclude  that  the  most  useful  studies  are 
theory-based  and  adopt  multivariate  designs  and  statistical  procedures 
Others  such  as  Maynard  (1975)  suggest  that  traditional  methods  of  data 
analysis  are  inadequate. 

All  of  the  above  noted  shortcomings  of  existing  research  will  be 
guarded  against  in  the  design  of  the  present  investigation. 

College  Attrition  Research 

In  order  to  synthesize  research  on  the  dropout  from  college, 
individual  characteristics  of  students  that  appear  to  be  related  to 
their  persistence  in  college  will  be  examined  first,  then  the  charact¬ 
eristics  associated  with  student's  interaction  within  the  college 
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environment  will  be  evaluated. 


Individual  Characteristics 

Demographic,  family,  environmental,  academic,  personality,  value 
and  attitudinal  factors  are  among  the  correlates  of  persistence  iden¬ 
tified  by  researchers.  Oldroyd  (1975)  stresses  that  efficient 
prediction  of  early  attrition  is  extremely  difficult  because  so  many 
variables  are  involved. 

Age  and  Sex 

Of  the  demographic  factors  which  are  most  often  included  in  re¬ 
search,  review  indicates  that  age  is  not  a  crucial  variable  and  that 
sex,  although  not  significant  in  overall  attrition  rates,  can  be 
significant  in  certain  cases  (Pantages  &  Creedon,  1978). 

Family 

General  findings  demonstrate  that  likelihood  of  an  individual 
dropping  out  of  college  is  related  to  family  characteri sti cs  (Tinto, 
1975;  Astin,  1975;  Spady,  1970,  1971).  More  specific  findings  enumerate 
particular  family  attributes  relating  to  persistence  in  college.  In 
essence,  this  research  suggests  that  persisters  are  more  likely  to  come 
from  families  who  are  more  eduated  and  urban.  Dubois  (cited  in  Spady, 
1970),  however,  finds  an  actual  reversal  between  background  variables 
and  attrition.  In  his  study  at  a  relatively  unselective  institution, 
students  with  fathers  of  blue  collar  status  were  more  likely  to  remain 
than  those  whose  fathers  had  high  occupational  status.  This  may  also 
be  the  case  at  Grant  MacEwan  Community  College  which  is  an  'open-door' 
institution. 

Other  factors  that  have  been  found  to  be  important  to  persistence 
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in  college  are  the  quality  of  the  relationships  within  the  family  and 
the  interest  and  expectations  parents  have  for  their  children's 
education  (Cope  &  Hannah,  1975). 

Academic  Ability 

As  important  as  the  student's  family  is  his  or  her  ability.  In 
fact,  much  study  has  been  devoted  to  the  relative  importance  of  academi 
vs.  nonacademic  variables  (Morgan,  1971;  Morrisey,  1971;  Bean  &  Covert, 
1973;  Lanning,  1977).  Measures  of  ability  such  as  those  obtained  on 
standardized  tests  such  as  the  American  College  Test  (ACT)  and  the 
Scholastic  Aptitude  Test  (SAT),  as  well  as  grade  point  averages  may  be 
the  most  significant  predictors  of  attrition  (Pedrini  &  Pedrini,  1976). 
Academic  ability  and  educational  success  do  not  guarantee  persistence: 
many  academically  capable  students  choose  to  leave.  Vanderwell  and 
Sartoris  (1973)  observe  comparable  academic  achievement  levels  between 
students  withdrawing  and  students  not  withdrawing.  Academic  factors 
are  then  only  one  of  the  individual  characteristics  related  to 
persi stence. 

Atti tude 

The  role  of  attitudes  in  college  adjustment  may  be  as  important  as 
the  intellectual  resources  of  the  student.  Steele  (1978)  and  Timmons 
(1978)  distinguish  persisting  and  nonpersisting  students  on  the  basis 
of  attitudes  toward  college.  The  present  study  includes  an  educational 
attitude  component. 

Finances 


The  influence  of  financial  factors  in  attrition  is  controversial. 
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In  autopsy  studies,  students  consistently  rank  finances  high  in  their 
reasons  for  dropping  out.  Research,  however,  indicates  that  these  are 
not  the  primary  reasons  that  prompt  students  to  drop  out  (Cope  & 

Hannah,  1975;  Wenc,  1977).  Financial  reasons  are  often  given  by 
students  because  they  are  socially  acceptable. 

Furthermore,  Wenc  (1977)  warns:  "It  is  important  to  reiterate 
that  we  should  not  be  lured  into  the  trap  of  assessing  attrition  and 
retention  in  academic  and/or  financial  terms,  as  there  is  every  indi¬ 
cation  that  the  actual  reasons  for  withdrawal  are  related  to  poor 
choice  of  institution  and  motivational  factors  that  bear  on  a  student's 
commitment  to  a  specific  educational  goal  (p.19)." 

Personal ity 

The  final  individual  characteristic  to  be  discussed  is  personality. 
Tinto  (1975)  suggests  the  significance  of  personality  characteristics 
of  incoming  college  students  to  persistence  is  obscured  by  a  lack  of 
adequate  measures.  Lack  of  clarity  nevertheless  has  not  prevented  many 
from  devoting  their  energies  to  studying  the  role  of  personality  in 
college  attrition.  Many  simply  reiterate  a  need  for  further  research 
in  the  area.  Heilbrun  (1965)  comments:  "It  seems  reasonable  to  expect 
that  personality  factors  may  make  a  significant  independent  contribution 
to  student  attrition,  especially  if  the  first  year  of  college  is  con¬ 
sidered  (p.l)."  Similarly,  among  the  assumptions  Brawer  and  Cohen  (1970) 
suggest  as  common  among  researchers  is  the  need  for  basic  research  that 
seeks  to  isolate  personality  dimensions  in  order  to  identify  the 
potential  dropout.  Theories  relating  personality  to  attrition  generally 
relate  to  both  the  academic  and  social  experience  of  the  student. 
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Student  personality,  as  related  to  academic  adjustment,  is  most 
often  measured  by  the  Omnibus  Personality  Inventory  (OPI)  (Hannah, 

1971;  Brawer  &  Cohen,  1970;  Maynard,  1975;  Rose,  1970;  Morgan,  1971; 
DeVecchio,  1972).  Morgan  (1971)  and  Hannah  (1971)  explore  the  person¬ 
ality  traits  of  dropouts  and  stayins  across  the  different  variables  of 
the  OPI  and  find  significant  differences  on  several  scales.  Hannah 
(1971)  concludes  that  "leavers"  are  less  settled  personalities  who 
withdraw  from  contact,  probably  because  of  uncertainty,  confusion  and 
lack  of  direction.  Trent  and  Ruyle  (1965)  report  that  intellectual 
disposition,  indexed  by  combining  the  OPI  scales  of  reflective  thinking, 
abstract  thinking,  intellectual  curiosity  and  artistic  interests, 
distinguished  the  students  who  were  likely  to  withdraw  from  college 
and  those  who  were  likely  to  remain  even  though  they  were  of 
comparable  intelligence. 

Additional  OPI  scales.  Impulse  Expression  (IE)  and  Complexity  (CO), 

Hessel  (cited  in  Cope,  1968)  finds  to  differentiate  between  dropouts 

and  persisters.  Students  scoring  high  on  these  two  scales  have 

significantly  higher  dropout  rates.  Research  by  Cope  (1968)  shows  that 

the  variables  of  Religious  Liberalism,  Estheticism  and  Theoretical 

Orientation  distinguish  dropouts  and  stayins.  Maynard  (1975)  attempts 

to  respond  to  methodological  weaknesses  of  previous  attri tion/personal i ty 

studies  by  examining  the  relationship  between  selected  personality 

traits,  the  type  of  program  entered,  and  the  successful  completion  of 

that  program.  Results  of  this  study  indicate  that  successful  students 
tend  to  score  higher  on  measures  of  theoretical  orientation,  estheticism 

and  complexity.  Employment  of  the  OPI  in  assessing  the  significance  of 

personality  characteristics  in  college  student  attrition  yields  results 
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as  equivocal  as  the  topic  in  question.  That  the  results  are  uneven, 
suggests  they  should  be  applied  to  a  specific  rather  than  a  general 

situation. 

Other  researchers  interested  in  the  role  of  personality  charact¬ 
eristics  in  college  attrition  use  a  variety  of  other  instruments.  In 
a  study  that  investigates  the  relationship  of  twelve  nonintellective 
factors  to  attrition  and  academic  achievement,  Johnson  (1971)  includes 
temperament  traits  from  the  Gui 1 ford-Zimmerman  Temperament  Survey. 

The  Rotter  Incomplete  Sentence  Blank  identifies  factors  that  differ¬ 
entiate  between  "defaulters"  ( vol unta ry  wi thdrawal s)  and  persisters 
(Rose,  1970). 

Social  Interaction 

All  areas  correlated  with  retention  involve  interaction  with 
other  people  (Steele,  1978).  Tinto  (1975)  presents  a  theoretical  model 
of  dropout  behavior  based  on  Durkheim's  theory  of  suicide  originally 
developed  by  Spady  (1970).  He  suggests  that:  "The  social  conditions 
affecting  dropout  from  the  social  system  of  the  college  would  resemble 
those  resulting  in  suicide  in  the  wider  society;  namely,  insufficient 
interactions  with  others  in  the  college  and  insufficient  congruency 
with  the  prevailing  value  patterns  of  the  college  collectively.  Thus, 
lack  of  integration  to  that  social  system  of  the  college  will  lead  to 
low  commitment  to  that  social  system  and  will  increase  the  probability 
that  individuals  will  decide  to  leave  college  (p.92)." 

The  efficacy  of  Tinto' s  model  is  tested  by  Terenzini  and 
Pascarella  (1977a,  1977b),  who  find  that  students'  non-classroom 
interaction  with  faculty  is  related  to  persistence.  Correspondingly, 
Kegan  (1978)  contends  inadequate  or  inaccessible  advising  and  student 
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isolation  are  significant  factors  in  student  withdrawal.  Timmons 
(1978)  also  addresses  the  problem  of  social  isolation  stating  that 
interaction  with  peers  and  faculty  is  important  in  adjustment. 

Pursuant  to  these  findings,  any  research  on  college  student 
attrition  will  be  enhanced  by  including  some  measure  of  social  inte¬ 
gration.  Predictive  studies  should  therefore  examine  the  relationship 
between  interpersonal  needs  and  attrition.  Vraa  (1971)  uses  the  Firo-B 
to  relate  social  behavior  to  academic  achievement  among  college  fresh¬ 
men.  This  investigation  also  employes  the  Firo-B  in  attempting  to 
predict  social  integration. 

Summary 

From  the  preceding  review,  the  reader  may  conclude  that  attrition 
is  the  result  of  an  extremely  intricate  interplay  of  a  multitude  of 
variables.  As  Spady  (1970)  suggests  dropout  behavior  is  probably  best 
explored  by  an  interdiscipl inary  approach. 

Accepting  the  interdisciplinary  approach,  this  study  utilizes  a 
Student  Entrance  Questionnaire,  which  includes  demographic  as  well  as 
attitudinal  items;  the  Firo-B,  an  instrument  to  assess  expressed  and 
wanted  interpersonal  needs,  to  predict  social  integration,  and  the 
Omnibus  Personality  Inventory  to  measure  academic  adjustment. 

Specifically,  this  study  will  test  the  six  null  hypotheses  outlined 
bel  ow. 


HYPOTHESES 

Hypothesis  1 

Persisters  as  opposed  to  nonpersi sters  will  not  obtain  different 
scores  on  a  psychological  index  of  intellectual  disposition. 
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Hypothesis  2 


Persisters  as  opposed  to  nonpersi sters  will  not  obtain  different 
scores  on  an  educational  attitude  scale. 

Hypothesis  3 

Persisters  as  opposed  to  nonpersi sters  will  not  exhibit  differences 
on  demographic  variables. 

Hypothesis  4 

Persisters  as  opposed  to  nonpersi sters  will  not  obtain  different 
scores  on  a  measure  of  expressed  and  desired  social  integration. 

Hypothesis  5 

Female  persisters  as  opposed  to  female  nonpersi sters  will  not 
exhibit  differences  on  psychological,  educational  and  demographic 
variables. 

Hypothesis  6 

Male  persisters  as  opposed  to  male  nonpersi sters  will  not  exhibit 
differences  on  psychological,  educational  and  demographic  variables. 


CHAPTER  THREE 


PROCEDURE  AND  DESIGN 

The  purpose  of  this  study  is  to  investigate  whether  psychological, 
educational,  and  demographic  variables  can  differentiate  the  persister 
from  the  nonpersister  college  freshman  at  Grant  MacEwan  Community 
College.  Cognizant  of  methological  weaknesses  in  previous  research  a 
longitudinal  design  was  adopted  whereby  data  were  col lected  over  a  period 
of  four  years. 

The  Sample 

Subjects  for  this  study  consisted  of  students  registered  in  a  wide 
variety  of  nontechnical  programs  at  Grant  MacEwan  Community  College, 
Edmonton,  Alberta.  Due  to  an  'open  door  policy'  students  represent  a 
wide  cross-section  of  the  population  in  terms  of  age,  achievement  and 
socio-economic  status. 

The  initial  sample  consisted  of  137  freshmen  students,  35  males 
and  102  females,  first-time  registrants  in  the  Fall  of  1975.  These 
students  were  divided  into  groups;  first,  on  the  basis  of  persistence 
and  second,  on  persistence  and  sex,  with  the  following  numbers 
resulting: 

80  Persisters  of  Both  Sexes 
57  Nonpersi sters  of  Both  Sexes 
63  Female  Persisters 
39  Female  Nonpersi sters 

17  Male  Persisters 

18  Male  Nonpersi sters 

In  the  Spring  of  1979,  a  mailing  of  questionnaires  to  122  of  the 
original  sample  for  which  addresses  were  available  produced  a  40% 
response  rate.  This  follow-up  sample  of  50  contained  36  persisters, 

27  female  and  9  male,  and  14  nonpersi sters,  11  female  and  3  male. 
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Definitions 

Records  in  the  Registrar's  Office  were  examined  to  categorize 
students  in  the  above  samples  according  to  the  following  definitions: 

(1)  Persister  -  In  this  study  students  who  completed  at  least 
two  trimesters  (one  year)  of  college  and  registered  for  a 
third  trimester  of  a  two  year  diploma  program  or  completed 
a  one  year  certificate  program  were  termed  persisters. 

(2)  Nonpersister  -  Students  who  withdrew  from  college  either 
during  or  at  the  end  of  their  first  year  of  study  of  a  two 
year  program  or  during  the  first  year  of  a  one  year  program 
were  classified  as  nonpersi sters. 

In  accordance  with  the  longitudinal  design  of  this  study  and  to  assure 
accurate  student  classification,  student  records  for  each  of  the  137 
students  in  the  original  sample  from  1975-1979  were  examined  to 
determine  whether  nonpersi sters  re-enrolled  in  the  College  after  a 
trimester  or  more  of  absence. 

INSTRUMENTS 

Student  Entrance  Questionnaire 

A  32-item  questionnaire  (Appendix  A)  was  devised  to  gather  certain 
educational  and  demographic  information  from  the  student  respondents. 

Basic  areas  surveyed  in  the  questionnaire  were: 

1 .  name 

2.  college  identification  number 

3.  age 

4.  sex 

5.  place  of  birth 

6.  size  of  home  community 
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7.  living  accomodation 

8.  marital  status 

9.  father's  occupation 

10.  father's  place  of  birth 

11.  father's  education 

12.  mother's  occupation 

13.  mother's  education 

14.  mother's  place  of  birth 

15.  number  of  brothers  and  sisters 

16.  parental  feeling  toward  college 

17.  parents'  marital  status 

18.  feelings  about  home  life 

19.  relationship  with  parents 
20  educational  background 

21 .  col  1 ege  program 

22.  choice  of  program 

23.  student's  interpretation  of  program  objective 

24.  time  of  first  application  to  college 

25.  attitude  toward  education 

26.  plans  after  graduation 

27.  expected  course  content  difficulty 

28.  amount  of  study  anticipated 

29.  perceived  academic  competence 

30.  social  orientation 

31.  financial  resources 

32.  feelings  about  financing  education 

Item  #25  on  the  Student  Entrance  Questionnaire,  the  Educational 
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scale,  is  a  22-item,  Likert-type  scale  developed  by  Rundquist  and  Sletto 
(1936).  The  items  are  broad  in  content,  ranging  from  the  effects  of 
possessing  an  education  upon  one's  leisure  time  and  upon  economic 
opportunity  to  conflict  between  education  and  work  (Shaw,  1967,  p.233). 

College  students  were  among  the  sample  used  in  the  construction  of 
this  scale.  Rundquist  and  Sletto  (1936)  report  split-half  reliabil¬ 
ities  of  .82  and  .83  and  test-retest  reliabilities  of  .84.  Shaw  (1967) 
notes  the  lack  of  items  regarding  the  value  of  college  education  may 
restrict  the  content  validity  somewhat;  therefore,  in  this  study,  the 
words  high  school  were  replaced  with  college. 

Fundamental  Interpersonal  Relations  Orientation-Behavior  (FIRO-B) 

In  order  to  assess  the  interpersonal  needs  of  the  entering  college 
students  the  FIRO-B  was  administered.  This  self-report  questionnaire 
is  designed  to  assess  a  person's  need  for  inclusion,  control  and 
affection  in  various  aspects  of  interpersonal  situations.  These 
aspects  of  behavior  are:  behavior  which  he  directs  toward  others  and 
behavior  which  he  desires  others  to  direct  towards  himself  (Bloxom, 
1972). 

The  FIRO-B  is  an  attractive,  easily  used  four  page  booklet,  which 
contains  54  items  arranged  so  that  responses  can  be  easily  recorded 
on  a  6-point  Guttman  scale.  Subscales  assess  each  need  separately 
for  each  of  the  two  modes  of  expression:  expressed  or  wanted. 

(Complete  definitions  of  subscales  are  found  in  Appendix  B) 

Schutz  (1967)  reports  that  the  internal  consistency  (reproducibil¬ 
ity  index)  is  high,  ranging  from  .93  to  .94,  for  all  sub-scales  and 
consistent  over  samples.  All  test-retest  correlations  are  adequate 
(range  .71-. 82)  with,  a  mean  coefficient  of  .76. 
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Citing  the  acceptibi 1 i ty  of  the  theory  underlying  the  use  of  the 
Guttman  scales,  Schutz  (1967)  reports  satisfactory  content  validity. 

He  states  that  an  individual's  response  to  a  new  item  would  be  at  least 
90%  reproducible  from  his  scale  score. 

One  of  the  ways  concurrent  validity  of  this  instrument  has  been 
explored  was  through  studying  the  scores  of  various  occupational  groups. 
Differences  among  these  groups  were  striking  and  helped  clarify  the 
meaning  of  the  concepts  behind  the  measures.  For  example,  high  over¬ 
all  scores  were  attained  by  professions  requiring  a  great  deal  of 
contact  with  other  adults,  such  as  salesmen  and  school  administrators. 

It  thus  appears  that  FIRO-B  subscales  are  related  to  nontest  behavior. 

Bloxom  (1972)  recommends  the  FIRO-B  for  use  in  systematic 
research  on  the  subject  of  interpersonal  needs. 

Omnibus  Personality  Inventory  (OPI) 

Heist  and  Yonge  (1968)  designed  the  OPI  primarily  for  use  in 
research  on  college  students.  Coan  (1972)  views  it  as  an  effective 
instrument  for  assessing  the  intellectual  orientation  and  adjustment  of 
college  students.  Many  researchers  concerned  with  the  problem  of 
college  attrition  have  employed  the  OPI  (Rose,  1970;  Morgan,  1971; 

Cohen,  1970;  DeVecchio,  1972). 

Utilizing  a  true-false  format.  Form  F,  includes  385  items  and 
yields  15  scores:  thinking  introversion,  theoretical  orientation, 
estheticism,  complexity,  autonomy,  religious  orientation,  social 
extroversion,  impulse  expression,  personal  integration,  anxiety  level, 
altruism,  practical  outlook,  masculinity-femininity,  response  bias 
and  intellectual  disposition,  based  on  the  first  six  scores.  All 
scales  have  relevance  to  the  problems  of  adaptation  at  the  college  level. 
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The  test  appears  to  have  adequate  reliability.  The  K-R  21  and 
split  half  estimates  of  internal  consistency  reported  range  from  .73 
to  .91  for  the  substantive  scales,  and  test-retest  coefficients  vary 
from  .79  to  .94.  Validity  approached  through  correlations  with  other 
inventories,  obtained  coefficients  in  line  with  expectations  (McReynolds, 
1972). 

Norms  are  provided  for  college  freshmen  only.  Although  the  test 
is  long,  taking  the  average  respondent  from  45  to  60  minutes  for  com¬ 
pletion;  it  is  considered  as  good  as  any  alternative  instrument 
available  (Coan,  1972,  p.116). 

In  order  to  reduce  the  length  of  the  inventory  and  thus  insure  a 
better  response  rate,  only  the  items  on  the  first  four  scales  were 
included  in  this  study.  These  scales  serve  as  primary  criteria  in  a 
system  of  locating  persons  on  certain  points  on  a  continuum  of 
intellectual  disposition.  The  first  four  scales  that  comprise  this 
category  are:  Thinking  Introversion  (TI),  Theoretical  Orientation 
(TO),  Estheticism  (Es)  and  Complexity  (Co).  Validation  studies  have 
shown  that  persons  distributed  along  this  dimension  are  products  of  a 
variety  cf  background  experiences  and  have  distinctly  dissimilar 
orientations  toward  learning  and  scholastic  activities. 

Data  Collection  Procedures 

During  registration  in  the  Fall  1975  Trimester,  students  were 
asked  to  complete  the  Student  Entrance  Questionnaire  and  the  FIRO-B. 

Tests  were  administered  by  research  assistants  who  explained  why  the 
data  were  being  collected.  Less  than  a  total  population  of  freshmen 
was  obtained  for  the  following  reasons:  (1)  student  participation 
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was  voluntary;  (2)  students  who  registered  late  were  not  included; 
and  (3)  only  those  questionnaires  containing  complete  data  were  included 
in  the  final  analysis. 

In  May,  1979  a  questionnaire  consisting  of  the  items  of  the  four 
scales  that  comprise  the  primary  criteria  for  the  intellectual  dispos¬ 
ition  category  of  the  OPI  was  mailed  to  122  of  the  137  students  in  the 
original  sample.  Nonrespondents  were  sent  a  second  questionnaire  in 
June.  (Appendix  C) 

Analysi s 

Results  from  the  Student  Entrance  Questionnaire,  FIRO-B,  and  the 
OPI  were  entered  on  computer  cards  and  subjected  to  the  ANOV  10  program 
of  the  Division  of  Educational  Research  Services,  University  of  Alberta, 
which  carries  out  t,  tests  between  independent  means  was  used.  Criterion 
significance  was  set  at  .05  but  trends  beyond  .10  were  also  noted. 


CHAPTER  FOUR 


RESULTS 

Can  psychological,  educational  and  demographic  variables  distinguish 
persister  from  nonpersister  students?  In  attempting  to  answer  this 
question,  the  following  steps  were  taken.  Persisters  and  nonpersisters 
in  the  first  four  procedures  consisted  of  both  males  and  females  while 
in  the  last  two  steps,  these  two  nominal  groups  were  further  subdivided 
on  the  basis  of  sex.  First,  persisters  and  nonpersisters  were  compared 
on  a  psychological  index  of  intellectual  disposition.  Second,  educational 
attitude  scores  on  the  same  nominal  groups  were  examined.  Third,  43 
demographic  variables  were  analyzed  for  persister  and  nonpersister 
groups.  Fourth,  persister  and  nonpersister  scores  on  a  measure  of 
social  integration  were  compared.  Fifth,  female  persisters  and  female 
nonpersisters  were  contrasted  on  intellectual  disposition,  educational 
attitude,  social  integration,  and  demographic  variables.  Finally, 
males  of  the  same  nominal  groups  were  examined  across  the  above 
categories. 

For  each  of  the  six  procedures,  the  pertinent  null  hypothesis  will 
be  restated,  followed  by  findings  and  conclusions  appropriate  to  each 
hypothesis. 

HYPOTHESES  FOR  PERSISTERS  AND  NONPERSISTERS  OF  BOTH  SEXES 
Hypothesis  1 

Persisters  as  opposed  to  nonpersisters  will  not  obtain  different 
scores  on  a  psychological  index  of  intellectual  disposition. 

Findings 

The  means  and  standard  deviations  of  the  four  scales  of  the  OPI 
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that  serve  as  primary  criteria  for  the  intellectual  disposition  category 
are  reported  in  Table  1.  t_  tests  for  significance  of  difference  between 
independent  samples  revealed  that  there  are  no  significant  differences 
on  any  scores. 

The  homogeneity  of  the  groups  was  also  exemplified  by  examining 
variance.  The  F  test  for  a  significance  of  difference  between  indepen¬ 
dent  variances  did  not  produce  any  scores  that  were  significantly 
different. 

Cone! usion 

Hypothesis  1  is  confirmed. 

Persisters  as  opposed  to  nonpersisters  did  not  obtain  different 
scores  on  a  psychological  index  of  intellectual  disposition. 

Hypothesis  2 

Persisters  as  opposed  to  nonpersisters  will  not  obtain  different 
scores  on  an  educational  attitude  scale. 

Findings 

In  Table  2,  means  and  standard  deviations  for  the  22  items  of  the 
educational  scale  appear.  t_  tests  for  significance  of  difference 
between  independent  samples  produced  significant  differences  at  the  .05 
level  on  the  following  five  variables: 

1.  School  training  is  of  little  help  in  meeting  the  problems  of 
real  life. 

2.  College  courses  are  too  impractical. 

3.  Savings  spent  on  education  are  wisely  invested. 

4.  An  educated  person  can  advance  more  rapidly  in  business  and 
industry. 

5.  Parents  should  not  be  compelled  to  send  their  children  to  school. 
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Means  and  Standard  Deviations  for  36  Persisters  and  14  Nonpersisters 
on  the  four  scales  that  serve  as  primary  criteria  for  the 
Intellectual  Disposition  Category  of  the  OPI 
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Persisters  expressed  a  significantly  higher  agreement  with  the  above 
statements  as  indexed  on  a  five  point  Likert-type  scale. 

Additionally,  a  difference  at  the  .10  level  was  noted  on  the 
following  two  items: 

1.  Only  subjects  like  reading,  writing  and  arithmetic  should 
be  taught  at  public  expense. 

2.  Most  young  people  are  getting  too  much  education. 

Nonpersi sters  agreed  with  the  first  item  above  significantly  more  while 
persisters  agreed  with  the  second  item. 

The  F  test  for  significance  of  difference  between  independent  vari¬ 
ances  produced  11  scores  that  were  significantly  different.  This 
finding  further  supports  the  diversity  of  the  two  groups. 

Concl usion 

Null  Hypothesis  2  is  rejected.  Persisters  as  opposed  to  nonpersi sters 
did  obtain  different  scores  on  an  educational  attitude  scale. 

Hypothesis  3 

Persisters  as  opposed  to  nonpersisters  will  not  exhibit  differences 
on  demographic  variables. 

Findings 

Demographic  variable  means  and  standard  deviations  for  persisters  and 
nonpersisters  are  compiled  in  Table  3.  Results  from  t_  tests  for  signi¬ 
ficance  of  difference  between  independent  samples  indicated  that  per¬ 
sisters  cannot  be  distinguished  from  nonpersisters  on  demographic  data 
at  the  .05  level  of  significance.  There  are  however,  three  differences 
at  the  .10  level.  Scores  indicate  that  persisters  tend  to  look  forward 
to  meeting  new  friends  and  finance  their  education  by  using  savings  and 
by  receiving  assistance  from  their  spouses  more  than  nonpersisters. 
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The  F  test  for  significance  of  difference  between  independent  var¬ 
iances  indicated  that  eight  variables  were  significantly  different. 
Differences  were  noted  on  father's  occupation,  mother's  and  father's 
feelings  about  college,  attitude  toward  parents,  social  life,  level  of 
education,  expected  difficulty  of  course  content,  and  method  of 
financing  education.  Although  these  findings  indicate  some  diversity 
between  the  groups,  when  considering  43  variables  it  is  not  significant 
in  itself. 

Cone! usion 

The  hypothesis  is  confirmed.  Persisters  as  opposed  to  nonpersi sters 
will  not  exhibit  differences  on  demographic  variables. 

Hypothesis  4 

Persisters  as  opposed  to  nonpersi sters  will  not  obtain  different 
scores  on  a  measure  of  expressed  and  desired  social  integration. 

Findings 

Table  4  indicates  that  there  was  a  significant  difference  between 
persisters  and  nonpersi sters  on  one  score.  t_  tests  for  a  significance 
of  difference  between  independent  samples  revealed  nonpersi sters  scored 
higher  on  Expressed  Control,  the  desire  to  exert  control  over  things 
and  take  charge. 

The  homogeneity  of  the  groups  was  further  exemplified  by  the 
variance.  The  F  test  for  significance  of  difference  between  independent 
variances  did  not  produce  any  scores  that  were  significantly  different. 
Conclusion 

Persisters  as  opposed  to  nonpersister  did  obtain  different  scores 
on  a  measure  of  expressed  and  desired  social  integration.  Hypothesis  4 
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Means  and  Standard  Deviations  for  80  Persisters  and 
57  Nonpersisters  on  the  six  scales  of  the  FIRO-B 
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is  therefore  rejected. 

Hypothesis  5 

Female  persisters  as  opposed  to  female  nonpersisters  will  not 
exhibit  differences  on  psychological,  educational  and  demographic 
variables. 

Findings 

Means  and  standard  deviations  for  persister  females  and  nonpersister 
females  appear  in  Tables  5-8.  t_  tests  for  significance  of  difference 
for  independent  samples  were  used  to  compare  the  means.  Results  from 
these  analyses  indicated  that  persister  females  can  be  distinguished 
from  nonpersister  females  on  one  demographic  and  two  educational  attitude 
variables  at  the  .05  level  of  significance. 

Mothers  of  persister  females  tended  to  be  significantly  more 
foreign  born. 

Persister  females  expressed  significantly  stronger  agreement  with 
the  following  educational  attitude  variables: 

1.  School  training  is  of  little  help  in  meeting  the  problems  of 
real  life. 

2.  An  educated  person  can  advance  more  rapidly  in  business  and 
industry. 

Additional  differences  were  observed  at  the  .10  level  of  signifi¬ 
cance.  Two  demographic  variables  further  differentiated  these  groups. 
Fathers  of  female  persisters  tended  to  be  significantly  more  foreign 
born.  Persisters  agreed  significantly  more  than  nonpersi sters  that 
their  mother  would  be  happy  they  were  going  to  college.  Differences 
were  also  observed  on  4  educational  attitude  items.  Persisters  tend  to 
agree  significantly  more  with  the  following: 


' 


' 


Means  and  Standard  Deviations  for  63  Persister  and 
39  Nonpersister  Females  on  the  six  scales  of  the  FIRO-B 
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Means  and  Standard  Deviations  for  27  Persister  and  11  Nonpersister 
Females  on  the  four  scales  that  serve  as  the  primary  criteria 
for  the  Intellectual  Disposition  Category  of  the  DPI 
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1.  Most  people  are  getting  too  much  education. 

2.  Education  tends  to  make  an  individual  less  conceited. 

3.  Parents  should  not  be  compelled  to  send  their  children  to 
school . 

While  nonpersi sters  tend  to  agree  significantly  more  with: 

Only  subjects  like  reading,  writing  and  arithmetic  should  be 
taught  at  public  expense. 

F  tests  for  significance  of  difference  between  independent  vari¬ 
ances  produced  significant  differences  on  8  demographic  and  9  educa¬ 
tional  attitude  items.  Although  this  finding  suggests  diversity,  it  in 
itself  is  insignificant  when  considering  76  variables. 

Concl usion 

Hypothesis  5  is  rejected.  Female  persisters  as  opposed  to  female 
nonpersi sters  did  exhibit  differences  on  psychological,  educational  and 
demographic  variables. 

Hypothesis  6 

Male  persisters  as  opposed  to  male  nonpersi sters  will  not  exhibit 
differences  on  psychological , educational  and  demographic  variables. 
Findings 

Results  from  comparison  of  the  means  of  male  persisters  and  male 
nonpersisters  using  t_  tests  for  significance  of  difference  between 
independent  samples  are  reported  in  Tables  9-12.  At  the  .05  level  of 
significance,  a  difference  was  indicated  on  3  variables.  Male  persisters 
scored  significantly  higher  on  the  Complexity  scale  of  the  OPI.  This 
measure  reflects  a  flexible  orientation  rather  than  a  fixed  way  of  viewing 
phenomena.  The  other  two  significant  variables  relate  to  how  males 
finance  their  college  education.  Male  persisters  indicated  that  they 
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Means  and  Standard  Deviations  for  17  Persister  and 
18  Nonpersister  Males  on  the  six  scales  of  the  FIRO-B 
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Means  and  Standard  Deviations  for  9  Persister  and  3  Nonpersister 
Males  on  the  four  scales  that  serve  as  the  primary  criteria 
for  the  Intellectual  Disposition  Category  of  the  OPI 
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financed  their  education  by  working  during  the  summer  and  by  using 
money  saved  significantly  more  than  nonpersisters.  Further  demographic 
differences  were  noted  between  these  nominal  groups  at  the  .10  level. 

The  groups  differed  in  their  perceptions  regarding  their  father's 
feelings  about  attending  college  and  the  expected  difficulty  of  course 
content. 

Results  from  F  tests  for  a  significance  of  difference  between 
independent  variances  produced  differences  on  6  demographic  and  6  educa¬ 
tional  variables.  These  results  are  indicative  of  some  diversity 
between  the  groups;  however,  considering  76  variables  were  analyzed 
they  alone  are  not  significant. 

Cone! usion 

Hypothesis  6  is  rejected.  Male  persisters  as  opposed  to  male 
nonpersisters  did  exhibit  differences  on  psychological,  educational 
and  demographic  variables. 

SUMMARY  OF  RESULTS 

This  summary  of  results  consists  of  two  parts.  Table  13  reports 
all  findings  of  significance  at  the  .05  level.  Table  14  is  a  recording 
of  differences  at  the  .10  level  which  do  not  meet  the  criterion  level  of 
significance  set  for  this  study,  but  are  worth  noting  in  that  they  are 
indicative  of  trends  toward  differences  between  the  two  groups  in 
question. 
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Table  13 

Findings  of  Significance  (.05)  For  Both  Sexes 


Variable  Category 

Variable  Group  Scoring  Higher 

Educational 

School  training  is  of 
little  help  in  meeting 
the  problems  of  real 
life. 

Persi sters 

College  courses  are 
too  impractical. 

Persi sters 

Savings  spent  on  education 
are  wisely  invested. 

Persi sters 

An  educated  person  can 
advance  more  rapidly  in 
business  and  industry. 

Persi sters 

Parents  should  not  be 
compelled  to  send  their 
children  to  school. 

Persi sters 

Psychologi cal 

Expressed  Control  - 
FIRO-B 

Nonpersi sters 

Fi ndings 

of  Significance  for  Females 

Educational 

School  training  is  of 

1 ittle  help  in  meeting 
the  problems  of  real  life. 

Persi sters 

An  educated  person  can 
advance  more  rapidly  in 
business  and  industry. 

Persi sters 

Demographic 

Mother's  place  of  birth 
(more  foreign  born) 

Persi sters 

Findings 

of  Significance  for  Males 

Psychologi cal 

Complexity  Scale  -  OPI 

Persisters 

Demographic 

Financial  resources  — 
Savings 

Summer  Work 

Persi sters 

' 
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Table  14 

Trends  Toward  Difference  (.10)  For  Both  Sexes 


Variable  Category  Variable  Group  Scoring  Higher 


Educational 


Demographic 


Educational 


Demographic 


Demographic 


Most  young  people  Persisters 

are  getting  too 
much  education. 

Social  Life  --  Persisters 

Looking  forward 
to  meeting  new  people. 

Financial  Resources  -  Persisters 

summer  work 
support  from  spouse 


Trends  Toward  Differences  for  Females 


Most  young  people  are  Persisters 

getting  too  much 
education . 

Education  tends  to  make  Persisters 

an  individual  less 

conceited. 

Parents  should  not  be  Persisters 

compelled  to  send  their 
children  to  school. 


Only  subjects  like  Nonpersisters 

reading,  writing  and 
arithmetic  should  be 
taught  at  public  expense. 

Father's  place  of  birth  —  Persisters 

more  foreign  born. 

Mother's  feelings  about  Persisters 

college  --  in  support. 

Trends  Toward  Differences  For  Males 


Father's  feelings  about  Nonpersisters 

college  --  In  support. 


Expected  difficulty  of  Nonpersisters 

course  content. 


CHAPTER  FIVE 


IMPLICATIONS 

This  chapter  presents  a  summary  and  discussion  of  the  research 
findings  of  this  study.  Further  questions  and  possible  directions 
for  continued  research  as  well  as  implications  for  the  college  setting 
are  suggested. 

Summary  and  Discussion 

Psychological,  educational  and  demographic  variables  were  used  to 
compare  persister  and  nonpersister  college  students.  t_  tests  for  a 
significance  of  difference  between  independent  samples  were  used  to 
analyze  scores  on  the  FIRO-B,  Student  Entrance  Questionnaire  and  the 
OPI.  Results  indicated  that  there  were  significant  differences  (.05) 
between  the  two  groups. 

When  considering  both  sexes,  educational  attitude  and  psychological 
factors  were  the  best  predictors.  Persisters  could  be  distinguished 
(.05)  from  nonpersi sters  by  5  items  on  an  Educational  attitude  scale  as 
well  as  the  Expressed  Control  scale  of  the  FIRO-B.  Evidence  of  trends 
toward  differences  (.10)  were  further  established  as  results  indicated 
distinction  on  one  additional  educational  attitude  item  and  three 
demographic  variables. 

Examination  of  these  results  suggests  persisters  of  both  sexes 
agreed  with  educational  attitude  items  expressing  a  pragmatic  as 
opposed  to  a  theoretical  orientation  towards  education.  It  seems 
plausible  then,  as  Bosetti  (1972)  suggests  of  other  post-secondary 
nonuniversity  students,  that  persisters  at  Grant  MacEwan  Community 
College  have  goals  that  are  vocational  in  nature.  Persisting  students 
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are  perhaps  enabled  to  realize  these  goals  since  they  are  more  able  to 
adapt  to  a  structured  environment  over  which  they  may  not  have  direct 
control  than  nonpersi sters,  as  indicated  by  the  Expressed  Control 
scale  score. 

Although  demographic  variables  suggest  that  persisters  look  forward 
to  meeting  new  people  at  college,  scores  on  the  Expressed  and  Wanted 
Inclusion  scales  of  the  FIRO-B  do  not  lend  support  to  this  predispos¬ 
ition.  Further  demographic  factors  indicate  that  financial  resources 
of  the  two  groups  differed  although  the  burden  of  financing  their 
education  did  not. 

When  the  two  groups  were  controlled  for  sex  differences,  signi¬ 
ficance  of  difference  was  reported  for  both  males  and  females.  Female 
persisters  could  be  differentiated  (.05)  from  female  nonpersi sters 
on  one  demographic  and  two  educational  attitude  items.  Supplemental 
examination  of  these  results  (.10)  revealed  trends  toward  additional 
difference  on  two  demographic  and  four  educational  items.  The  demo¬ 
graphic  items  related  to  parents.  Parents  of  female  persisters  were 
significantly  more  foreign  born.  Mothers  of  female  persisters  were 
reported  to  be  in  significantly  more  agreement  with  their  daughters 
choosing  to  attend  college  than  were  those  of  nonpersi sters .  Educa¬ 
tionally,  consistent  with  opinions  for  both  sexes,  female  persisters 
also  agreed  with  statements  expressing  pragmatic  educational  goals. 

Finally,  significant  differences  (.05)  between  male  persisters 
and  male  nonpersi sters  were  reported  on  the  Complexity  scale  of  the  OPI 
and  on  demographic  items  indicating  financial  resources.  There  were 
also  indications  (.10)  that  these  two  groups  differed  on  their  father's 
feelings  about  college  and  expected  difficulty  of  course  content. 


These  results  may  indicate  that  although  nonpersi sters  reported  more 
support  from  their  fathers  in  choosing  to  attend  college,  they 
appeared  to  be  less  able  to  tolerate  ambiguity  and  expected  the  courses 
to  be  more  difficult  than  nonpersi sters .  Moreover,  male  persisters 
may  be  more  prepared  financially;  however,  there  is  no  reported 
difference  between  the  groups  in  ability  to  finance  education. 

From  the  above  discussion,  it  seems  apparent  that  educational 
attitude  and  psychological  variables  are  the  most  salient  discrimina¬ 
tors  of  persistence  as  opposed  to  nonpersistence  when  samples  consist 
of  both  sexes.  Future  research,  therefore,  should  concentrate  on 
discovering  more  effective  disciminators  in  the  attitudinal  and 
psychological  areas.  Demographic  data,  on  the  other  hand,  appeared  to 
have  some  power  in  discriminating  persisters  from  nonpersisters  of  the 
same  sex;  however,  its  collection  involves  much  time  which  could 
probably  be  spent  more  productively  refining  attitudinal  and  psycholo¬ 
gical  measures. 

Implications  for  the  College 

The  goal  of  this  study  was  to  isolate  psychological,  educational, 
and  demographic  dimensions  related  to  nonpersistence  at  Grant  MacEwan 
Community  College.  It  was  hoped  that  the  results  would  have  implica¬ 
tions  for  three  college  groups:  administrators,  counsellors  and 
students. 

Individually,  the  results  range  in  relevance.  To  the  administra¬ 
tor,  who  is  interested  in  improving  the  quality  of  education,  the 
study  has  few  implications.  To  the  counsellor,  who  works  with  educa¬ 
tional  attitude  and  psychological  factors,  the  results  offer  most.  To 
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the  student,  who  is  interested  in  his  chances  of  persisting  there  is 
information  that  could  be  used  by  a  counsellor  in  assisting  him  make 
decisions  about  college. 

Since  the  results  have  most  relevance  to  counsellors,  it  is 
appropriate  that  some  specific  applications  be  cited.  As  persistence 
appears  to  be  related  to  a  pragmatic  attitude  toward  education  as  well 
as  vocational  goals,  students  expressing  contradictory  views  should 
be  made  aware  that  they  may  not  have  as  great  a  chance  of  persisting 
as  someone  expressing  compatible  views  and  goals.  Caution  should, 
however,  be  exercised  in  application  of  results  since  the  sample 
consisted  of  only  those  students  giving  complete  information.  It 
therefore  is  conceivable  that  the  study  sample  consisted  of  a  higher 
portion  of  persisters  than  total  freshmen  population  would  have. 

Collectively,  the  results  of  the  study  give  direction  for  further 
research.  Future  studies  could  concentrate  on  educational  attitude 
and  psychological  variables.  Meanwhile  however,  the  problem  of  attri¬ 
tion  exists,  so  while  research  continues,  as  Pantages  and  Creedon 
(1978)  recommend,  the  college  should  shift  its  attention  from  predic¬ 
tion  to  the  prevention  of  attrition.  Concerned  writers  (Brown, 

1973;  Ommen,  1974;  Cochran,  1975;  Mynatt,  1973;  Pantages  and 
Creedon,  1978)  suggest  various  intervention  programs.  Preventive 
programs  could  include:  comprehensive  orientation  programs,  active 
outreach  counselling  programs  for  students  'at  risk',  additional 
efforts  at  job  development  for  graduates  and  creation  of  new  ways  to 
maximize  faculty-student  interaction. 
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APPENDIX  A 

STUDENT  ENTRANCE  QUESTIONNAIRE 
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COD!-:  t> 


STUDENT  ENTRANCE  QUESTIONNAIRE 


FOR  COMPUTER 
USE  ONEY 


4-9 


1 0- 1 1 

J? 


completion  of  this  questionnaire:  is^  voluntary , 

IX)  NO)  ANSWER  ANY  QUESTIONS  YOU  DO  NOT  WANT  TO 

1.  NAME: 

SURNAME  '  ~  FIRST  NAME 

2.  COLLEGE  J.I).  NUM1IER:  ITTTTTI 

AGE: 

4.  SEX:  MALE  [_  J  FEMALE  Q 


13  5.  PUCE  OF  BIRTH:  _  _ _ __ 

country’  province/ state  town /city 


14  6.  CHECK  ONE  OF  THE  FOLLOWING  STATEMENTS  WHICH  BEST  DESCRIBES  THE 

TYPE  OF  COMMUNITY  IN  WHICH  YOU  LIVED  DURING  YOUR  PRIMARY  AND 
SECONDARY  SCHOOL  YEARS.  (IF  YOU  LIVED  IN  MORE  THAN  ONE  OF  THE 
TYPES  LISTED  BELOW,  CHECK  THE  SIZE  OF  COMMUNITY  IN  WHICH  YOU 
SPENT  THE  GREATEST  NUMBER  OF  THESE  YEARS.) 


A  community  with  population  over  one  million 

A  community  with  population  between  500,000  and  one  million 

A  community  with  population  between  100,000  and  500,000 

A  community  witli  population  between  25,000  and  100,000 

A  community  with  population  between  5,000  and  25,000 

A  community  with  population  between  1,000  aud  5,000 

A  community  vitli  population  less  tlian  1,000 

jj  7.  WHICH  OF  THE  FOLLOWING  STATEMENTS  BEST  DESCRIBES  THE  TYPE  OF 
LIVING  ACCOMMODATION  YOU  WILL  HAVE  DURING  YOUR  TIME  AT  THE 
COLLEGE?  (CHECK  ONI.) 


’  i  v  1 , 


■ 


■ 


f 
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FOR  COMPUTER 
USE  ONLY 


16  H.  PRESENT  MAKITAI.  STATU.'.:  (CHLCK  ONE) 


17 


□ 

□ 

C7J 


SINGLE 


HARRIED 


SEPARATED 


DIVORCED 


WIDOWED 


OTHER  (SPECIFY) 


9.  WHAT  I  S/WAS  YOUR  FATHER'S  OCCUPATION? 


□ 


2S 


26 


18 

10. 

FATHER 

'S  FLACE  OF  BIRTH: 

COUNTRY 

CITY 

19 

11. 

FATHER 

S  EDUCATION: 

20 

12. 

MOTHER 

S  OCCUPATION: 

2) 

13. 

MOTHER 

S  EDUCATION: 

22 

1 A  . 

MOTHER 

S  PLACE  OK  BIRTH: 

COUNTRY 

CITY 

2  A 

IS. 

NUMBER 

OF  BROTHERS  AND  SISTERS: 

J 

J  (>. 

BESIDE 

EACH  OF  THE  FOLLOWING  STATEMENTS  CHECK  TEE  BOX  WHICH 

MOST 

CLOSELY  EXPRESSES  HIE  WAY  YOU  THINK  YOUR  PARENTS  TEEL  (OR  WOULD 
HAVE  FELT)  ABOUT  YOUR  CO  INC  TO  COLLEGE. 


STRONGLY  DOESN'T  STRONGLY 

AGREE  AGREE  CARE  DISAGREE  OJ SACK  El 


My  1  a!  In  i'  1  .i  (wnulil  hive  been) 
very  lwi|ipy  t.uit  I  .im  t;oiny,  to 
col  lcftl*. 

My  mother  J:>  (woo  h  ive  been) 

very  hippy  lh.it.  I  .on  j.oir.e  to 
•■•llcse. 

J 

! 

.  7-2H 
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FOR  COMPUTER 
USV.  UNl.Y 


29 


3  - 


1/.  CHICK  Till,  SQUARE  BESIDE  THE  STATEMENT  WHICH  BEST  DESCRIBES  YOUR 
PARENTS'  PRESENT  MARITAL  STATUS.  (CHECK  ONLY  ONE) 


Living  together 

CD 

Separated 

C_] 

Divorced 

One  parent  deceused 

CD 

1  1 

Both  parent a  deceased 

CD 

Othei  (describe) 

_  CD 

lit 


38-39 

AO 


IB.  WHICH  or  THE  FOLLOW INC  STATEMENTS  BEST  DESCRIBES  HOW  YOU  GENERALLY 
KEEL  (KELT)  ABOUT  YOUR  HOME  LIFE  WITH  YOUR  PARENTS?  (CHECK  ONE) 


Very  happy 

CD 

Happy 

(DU 

Undecided 

CD 

Unhappy 

LDJ 

Very  unhappy 

CD 

19. 


READ  EACH  ITEM  CAREFULLY  AND  CHECK  IN  THK  APPROPRIATE  BOX  THE  PHRASE 
WHICH  BEST  DESCRIBES  YOUR  KEELING  ABOUT  THE  STATEMENT.  DO  NOT  SPEND 
MUCH  TIME  ON  ANY  ITEM.  WORK  RAPIDLY.  BE  SURE  TO  ANSWER  EVERY  ITEM. 
IK  BOTH  YOUR  PARENTS  ARK  DECEASED  DO  NOT  COMPLETE  THIS  QUESTION. 


STRONGLY 


STRONGLY 

AGREE 

AGREE 

UN¬ 

DECIDED 

DISAGREE 

DIS¬ 

AGREE 

31 

1 . 

When  1  have  a  problem  1  usually 
ask  my  parents'  advice. 

32 

2. 

I  don't  particularly  like  to 
moo  my  parents  very  often. 

33 

3. 

My  porentu  still  help  me  out 
financially  quite  often. 

34 

4. 

1  don't  reaper t  my  parents' 
opinions  moat  of  the  time. 

33 

#)  . 

11  1  have  the  opportunity,  I 

would  like  to  have  a  lifestyle 
similar  lo  that  ol  my  parents. 

37 

20. 

YOUR  EDUCATIONAL  BACKGROUND: 

(A)  WHAT  YEAR  DID  YOU  I  AST  ATTEND  SC. .COL? 

(c.)  AT  : : '-ME,  WHAT  GRADE  WERE  YOU  . 

(IF  UNIVERSITY  OR  COLL-CE,  WHAT  Y--./.V) 
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FOB  COMPUTER 
USE  ONLY 

41-44 


45 


46-48 


49 


21.  NAME  OF  GRANT  Mac  EWAN  COLLEGE  PKOCKAM  IN  WHICH  YOU  ARE  ENROLLED: 


27.  WAS  THIS  PROGRAM  YOUR:  (CHECK  ONE) 

FIRST  CHOICE 

SECOND  CHOICE 

THIRD  CHOICE 


23.  WHEN  DID  YOU  FIRST  APPLY  FOR  ENROLLMENT  IN  GRANT  Hue  EWAN  COLLEGE? 


YEAR 


MONTH 


74.  AS  YOU  UNDERSTAND  IT,  WHAT  IS  THE  MAJOR  OBJECTIVE  OF  YOUR  PROGRAM? 
(  CHECK  ONE) 


To  educate  mid  train  students  for  employment 
In  a  specific  area 


To  provide  students  with  a  general  education 


Other  (Specify) 
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76 
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26.  WHAT  DO  YOU  KXl'LCT  TO  DO  AFTER  GRADUATION?  (CHECK  ONE) 
Get  e  Job  In  an  area  related  to  your  education 
Co  on  for  further  education 
Travel 

Get  any  Job  you  con 
Don't  know 


I  I 


Other  (Specify) 


27.  HOW  EASY/DIFFICULT  DO  YOU  EXPECT  THE  COURSE  CONTENT  OF  YOUR 
PROCRAM  TO  BE?  (CHECK  ONE) 


Very  difficult 

Difficult 

Not  too  difficult 

Eaoy 

Very  eo8y 


CZD 

□ 

□ 


2d.  HOW  MANY  HOURS  PER  WEEK  DO  YOU  THINK  YOU  WILL  HAVE  TO  STUDY? 


29.  HOW  DO  YOU  THINK  YOU  WILL  DO  ACADEMICALLY  COMPARED  TO  THE 
OTHER  STUDENTS  IN  YOUK  PROGRAM?  (CHECK  ONE) 


TOP  25*  OF  THE  CLASS 


SOMEWHERE  IN  THE  MIDDLE 


LOWER  2531  OP  THE  CUSS 


L"_l 
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FOR  COMPUTER 
USE  ONLY 


80 

30,  READ  EACH  ITEM  CAREFULLY  AND  CIIF.CK  IN  THE  APPROPRIATE  BOX  THE 
1-3  PHRASE  WHICH  BEST  DESCRIBES  YOUR  FKELINC  ABOUT  THE  STATEMENT. 

DO  NOT  SPEND  MUCH  TIME  ON  ANY  ITEM.  WORK  RAPIDLY.  BE  SURE  TO 
ANSWER  EVERY  ITEM. 


STRONGLY  UN-  DIS-  STRONGLY 

AGREE  AGREE  DECIDED  AGREE  DISAGREE 


(1)  At  the  present  time  I  have 
what  I  consider  o  very 
active  social  life. 

(2)  It  Is  very  difficult  for 
me  to  make  new  frlenda. 

(3)  During  my  time,  at  the 

collette  I  expect  to  have 
a  very  active  social  life. 

(A)  I  am  looking  forward  to 

meeting  new  people  at  the 
college. 

(b)  1  don't  expect  to  have  time 

lor  much  soclul  life 
during  my  stay  at  the 
.  college. 

9-10 


31.  BELOW  IS  A  LIST  OF  POSSIBLE  WAYS  IN  WHICH  A  PERSON  COULD  PAY  FOR 
THP.IK  COLLEGE  EDUCATION.  CHECK  ANY  OP  THESE  ITEMS  WHICH  DESCRIBE 
HOW  YOU  INTEND  TO  FINANCE  YOUR  COLLEGE  EDUCATION. 


11 

(1) 

Using  money  1  liave  aaved 

12 

(2) 

Obtaining  student  loans 

13 

(3) 

Borrowing  money  privately  from  a  bank 

14 

(4) 

Obtaining  financial  assistance  from  my 

parents 

15 

(5) 

Obtaining  financial  assistance  from  my 

vife/hueband 

16 

(6) 

Government  grants  or  scholarships 

17 

(7) 

Working  part-time  during  the  college  year 

18 

(8) 

Working  during  the  eunme.r 

19 

(9) 

Other  (dcBcrlbo) 

□ 

tun 

□ 


32.  CI.vC.-E  THE  NU>.  ■  .CM  EES?  DESCRIBES  hOW  YOU  KEEL  ABOUT 
FlNAM.-i.NC  YOUh  L  ' ! .  JCATION. 


FiNANC.-IC  MY  F i.v 

.......  A—.  J.  A  .1A  AC. 

4 


1  ilAu.CINC  .y  educatio;. 

WILL  BE  BURDEN  AT  ALL 
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I  lu-  limdamcntal  interpersonal  dimensions  of  the 
HROtheoiv  Inclusion  <!  .Control  K'/.and  All'cction 
(A)  may  he  defined  behaviorally  as  follows: 

/.  I  he  inler|X‘rsonal  need  for  inclusion  is  the  need 
to  establish  and  maintain  a  satisfactory  relationship 


with  people  with  respect  to  interaction  and  associ¬ 
ation.  Some  terms  that  connote  various  aspects  of  a 
relationship  that  is  primarily  positive  inclusion  are 
“associate,  interact,  mingle,  communicate,  belong, 
companion,  comrade,  attend  to.  member,  together¬ 
ness,  join,  extravert.  pay  attention  to,  interested, 
encounter.''  Negative  inclusion  is  connoted  by  “ex¬ 
clude.  isolate,  outsider,  outcast,  lonely,  detached, 
withdrawn,  abandon,  ignore." 

C.  The  interpersonal  need  for  control  is  the  need 
to  establish  and  maintain  a  satisfactory  relationship 
with  people  with  respect  to  control  and  power. 
Control  behavioi  refers  to  the  decision-making 
process  between  people.  Some  terms  that  connote 
aspects  of  primarily  positive  control  are.  "power, 
authority,  dominance,  influence,  control,  ruler,  supe¬ 
rior.  olliccr.  leader."  Aspects  of  negative  control  arc 
connoted  by  “rebellion,  resistance,  follower,  anarchy, 
submissive,  henpecked,  milquetoast. " 

A.  The  interpersonal  need  for  uj fee  lion  is  the  need 
to  establish  and  maintain  a  satisfactory  relationship 
with  others  with  respect  to  love  and  all'cction.  Some 
terms  that  connote  aspects  of  primarily  positive 
all'cction  are  "love.  like,  emotionally  close,  personal, 
intimate,  friend,  sweetheart"  Aspects  of  negative 
all'cction  are  connoted  by  “hate,  cool,  dislike, 
emotionally  distant,  rejecting." 


I  IKO-B  therefore  comprises  six  scales:  Expressed 
and  Wanted  behavior  in  the  areas  of  Inclusion.  Control, 
and  Affection  The  names  of  these  scales  are  given  in 
Table  I. 

TAItl.i:  I-  NAM IvS  AM)  SV  MHOI.S  I  OK  I  IKO-H  SC  A!  I  S 


I  xpiessrd  llchav  mr 


I ik  Iiimoii 


C1  I  lliilkr  efVot  IN  In  include 
ollici  people  in  m\  .»•  in  Mil’s 

tint)  In  pel  1 1 io m  In  Hit  link 
mi*  id  thru *.  I  Its  l« *  I »i*l« *i ip , 
In  |um  mk  ul  }*i  mips.  ft i  hr 
vi  ill)  pet  (pit*  .IS  Hllll’ll  .is 
possible 


Wanted  llchavior 
I 

*i '  I  vs  ant  oilier  people 
In  include  me  m  tin’ll 
m  li\  ilics  .mil  to  ms  Me  im* 
in  heinilp.  I’Vi’M  il  I  iln 

IK  M  lli.tki  .ill  film  I  In 
he  included 


(  onliol 


r*  I  li  v  In  c.m* 1 1  conn  ol 
urul  influence  ovci  ihmp.s 
I  take  dial  pe  of  llniij's 
lliul  tell  Ollll'l  |K'0|>|l*  wlwil 
lo  ill) 


n(  1  want  others  to 
control  and  influence  rue 
I  wain  oilier  people  to 
tell  me  w  hat  to  do. 


All'cction 


r 4  I  make  elloi is  to 
become  close  to  people. 

I  ex  pi  css  Inendh.  and 
ailed  innate  feehnps  and  1 1  > 
lo  be  |x*isonal  and  mtimaie 


t» 4  I  want  olheis  to 
ex  pi  css  l  i  icndly  and 
allectionalc  feelmps 
towaid  me  and  lo  irv 
in  tvi nine  close  lo  me 


(From  the  Firo  Scales  Manual,  William  C.  Schutz,  1967) 
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APPENDIX  C 


May  17,  1979 


Dear 

Grant  MacEwan  Community  College  records  indicate  that  you  were 
enrolled  in  the  Fall  1975  Trimester.  We  are  interested  in 
learning  about  factors  influencing  student  persistence  at 
post-secondary  education. 

Will  you  please  complete  the  enclosed  questionnaire  and  return 
it  to  me  in  the  stamped  envelope  provided?  Your  response  will 
be  greatly  appreciated  and  are  of  vital  importance  to  the  success 
of  this  study.  All  information  will  be  kept  in  strict  confidence 
and  will  be  used  only  to  determine  general  trends. 

Please  return  your  response  to  me  by  May  31,  1979.  Thank  you 
for  your  co-operation. 


Celia  Smyth 
Counsellor 

Grant  MacEwan  Community  College 
Edmonton,  Alberta 


✓ 


June,  1979 


Dear 


A  short  time  ago  questionnaires  were  sent  to  a  number  of  students 
who  attended  Grant  MacEwan  Community  College  during  1975-76.  Our 
records  indicate  that  you  were  on  the  mailing  list  and  that,  we 
have  not  yet  received  your  response.  Another  copy  of  the  question¬ 
naire  is  enclosed  in  hope  that  you  may  now  find  it  possible  to 
complete  and  return  it.  Your  participation  is  of  vital  importance 
to  the  success  of  this  study  and  is  appreciated  greatly. 

Your  responses  will  be  kept  in  confidence  and  will  be  used  only 
to  establish  general  trends.  Thank  you  for  your  cooperation. 

Si  nee rely , 


Celia  Smyth 
Counsel  lor 

Grant  MacEwan  Community  College 


/end  osures 


' 

